
CHAPTER 10 

Preschool Years: Paving the Way to Kindergarten 

 

Preparation for school success occurs during pregnancy, infancy, and the toddler time, 
but it must shift into a brand new, higher plane during the two years before kindergarten 
– the preschool years.  Why?  Simply put, children in this age group are able to learn a 
host of words and their meanings and also learn social skills necessary for learning group 
activities.  Those who have been so blessed are prepared for rapid advancement in 
kindergarten, while others are not!    
 

If linguistic and social skills are not positively developed during preschool years within the 
home, neighborhood, and/or formalized pre-school settings, the resulting delays and lost 
opportunities are extraordinarily difficult to counteract within the kindergarten setting and 
school years beyond.  In fact, the quality of learning children receive during the first four 
years of life is the most important factor behind the much publicized academic 
achievement gaps among kindergarten children and their various subgroupings.  This 
becomes ever more evident in subsequent grades.  
 

This achievement gap is not found inherently in a child’s size, skin color, racial 
background, nationality, or religion but in varying life experiences that do or do not 
develop the full use of language – the tools of thought and oral speech-- as well as in 
attitudes and social skills needed for learning group activities at age five and beyond.   
 

Absent or lagging in learning development on these two fronts reveals itself in an 
achievement gap almost from day one in kindergarten.  This gap typically grows over time 
because well-prepared kindergarteners march ahead in their learning, while valuable time 
and resources are directed to others who “missed” or were “shorted” in the these essential 
tools for thought, oral speech, and social skills in group settings.  Extending the school 
day and days of attendance per year mitigates the extent of the achievement gap but 
rarely do these school-based remedies totally eliminate it.   
 

Socioeconomics of families, and especially neighborhoods in poverty, are highly 
correlated with school achievement. The cumulative vocabulary of four year olds 
from professional families is 1100, working class families 700, and welfare families 
500.  These gaps manifest themselves with learning performance in kindergarten 
and all the grades beyond.  How then can language learning and the development 
of social skills be optimized for preschool age children?   
 

Parental guidelines below for pre-school children are straight forward for the most part; 
however, safety cautions are cited in the next chapter for all children and youth. 
   

 Provide nutritious food, adequate rest, and sound medical care including age appropriate 
immunizations. 

 Display parental loving relationships in the home so the preschooler develops trust and 
respect for primary care giving adults, which will then be more likely to carry over to other 
authority figures.  Such modeling is the best teaching children can receive. 



 Surround the child with multiple loving, caring adults outside the immediate family so that 
close bonding develops along with the desire to love back and please one another, i.e., 
model the social graces necessary for harmonious interactions one-on-one and in groups. 

 Enlarge the arena in which learning takes place, e.g., neighborhood walks, field trips, and 
travel, whereby new words and associated “mental pictures” can connect; 

 Limit television watching -- electronic entertainment may hold a child’s attention but does 
not encourage good communication skills; enrich exposure to books and stories, and 
encourage the child to help hold the books and talk about the pictures; 

 Help with language expression: give the child time to organize ideas into sentences; try to 
ascertain what the child wants to say; help frame a sentence to express an idea; and 
patiently ask questions that expand opportunity to express thought; 

 Be mindful that preschoolers use these pronouns without reservation:  me, my, and mine.  
Gradually introduce and use pronouns like we and us and nouns like family, class, school, 
and neighborhood to help the child think of others in a larger community sense. 

 Place children into a more formalized, preschool learning situation where staff members 
are in tune with the best teaching and learning practices for this age group; 

 Remain alert to the growing volumes of resources that are available to parents of 
preschool children and apply those practices that are backed by scientific study. 

 Accept the fact that every child is different and that preschool children will not progress at 
the same rate, even within the same family.  However, seek outside consultation if 
physical, mental, or social developmental progress seems to be unusually slow or, 
conversely, so rapid that the adult knows not how to keep up.    

REFLECTIVE QUESTIONS: 
 

1. Who are adults and other children in your living environment (home, neighborhood, 
community) who are engaged with your preschool child?  How closely do you monitor 
those engagements and intercede to make them beneficial for all concerned? 
 

2. To what extent is a linguistically rich environment provided though age appropriate 
conversations, many story books, daily reading times, and expanded learning 
environments, e.g., shopping, field trips, travel, etc.? 
 

3. Are new words highlighted both in terms of their pronunciation and fullness of meaning?  
Is patient repetition shown when earlier teaching is not remembered, and is positive 
reinforcement given when earlier teaching and learning are recalled? 
 

4. Has the placement of your preschool child into formalized learning situations outside one’s 
immediate home been considered?  If so, what possibilities realistically exist?  
 

5. When the child returns from exploring/learning/engaging activities, is he or she 
encouraged to describe the experience(s) and recall the various parts?  If so, this will 
expand parental understanding of the child’s special interests and abilities, as well as open 
doors for parental reinforcement that learning can, indeed, be challenging and fun. 

 


